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Lesson 1 
Does NYC’s stop-and-frisk policy fairly balance the interests of privacy, equality and 

public safety? 
 

Lesson Objectives 
 
Students will be able to: 

• Analyze non-fiction texts to evaluate the stop-and-frisk policy.  
• Examine different viewpoints on the stop-and-frisk policy by evaluating the author’s 

argument, tone and purpose. 
• Describe the different arguments of the stop-and-frisk debate.  

 
Materials 
 

• Handout 1: Stop-and-Frisk Evidence Packet 
• Handout 2: Nonfiction Source Evaluation Chart 

 
Lesson Assessments 
 

• Author and argument evaluation 
 
Instructional Activities 
 
Anticipatory Set 
 

• Students will respond to the following prompt:  
 

Imagine you are a student in New York City. As you are walking to school with your 
backpack, two police officers approach you. The police officers ask for your 
identification and ask if you are carrying any weapons. Although you give the officers 
your identification and tell them you are not carrying any weapons, the officers ask to 
look through your backpack. You tell the officers that you do not consent to being 
searched, however, the one of the officers looks through your backpack anyway as the 
other officer begins to pat you down.  

 
Do you think the officer’s conduct is legal? Do any constitutional rights protect you from 
the officer’s actions? 

 
Direct Instruction  
 

• Distribute Handout 1: Stop-and-Frisk Evidence Packet. Instruct students to turn to 
page 1, read the Fourth Amendment, and respond to the questions. When students have 
finished responding to the questions on their own, ask students to share their ideas with a 
partner before engaging in a class discussion about the following questions: 

o What does the Fourth Amendment protect? 
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o Should there be limitations to the Fourth Amendment? If so, in what 
circumstances?  
 

• If necessary, guide the students to bring up the idea of public safety, and discuss 
examples of when public safety should limit the right to privacy.   

 
Guided Practice 
 

• Inform students that the focus of this unit will be analyzing the controversial police 
practice known as stop-and-frisk. Students will begin to learn about this issue by 
analyzing nonfiction sources. Distribute Handout 2: Nonfiction Source Evaluation and 
briefly discuss the chart with students, noting that the chart is broken up into three 
categories (sourcing, corroboration, and close reading) and each category contains a 
number of questions that will guide students’ analysis of nonfiction sources. Instruct 
students to work with a partner to read through the chart and discuss why it is important 
to consider each category when analyzing a nonfiction source.  
 

• Students will share their reactions to the Nonfiction Source Evaluation chart with the 
class. Use this time to ask students if there are any aspects of the chart they don’t 
understand.  

 
• Instruct students to turn to page 2 of the Stop-and-Frisk Evidence Packet: Here’s what 

you need to know about stop-and-frisk. Students will use the questions from the 
Nonfiction Source Evaluation chart to guide their analysis of the article. Students will 
read through the article and work with a partner to respond to the sourcing and close 
reading questions.   

 
• Discuss the students’ responses to the close reading and sourcing questions and engage in 

a larger discussion about the issues raised by the stop-and-frisk program, answering the 
following questions: 

o What is stop-and-frisk?  
o Why is stop-and-frisk controversial? 
o Who does the program affect? 
o What is the purpose of the stop-and-frisk program?  Is it effective? 
o What are the different sides of the debate? 

 
• Tell students they will be asking similar questions as they read a set of documents with 

different viewpoints regarding stop-and-frisk.  Their goal is to decide who has the most 
compelling argument.   

 
Independent Practice 
 

• In pairs, students will read an op-ed by former Police Commissioner Bill Bratton, You 
Can’t Police Without Stop-and-Frisk, on page 6 of the Stop-and-Frisk Evidence Packet, 
and answer the questions from the Nonfiction Source Evaluation chart.  
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Closure 
 

• Once students have completed their responses to the reading, engage in a class discussion 
about non-fiction sources, highlighting why it is important to think about the questions 
posed in the Nonfiction Source Evaluation chart. Students can write down their responses 
after the discussion as an exit ticket.  

 
Homework 
 

• Read Shooting victim’s family begs de Blasio: ‘We need stop-and-frisk’, on page 38 of 
the Stop-and-Frisk Evidence Packet, and Exclusive: NYC stop-and-frisk plunges as crime 
climbs, on page 40. Respond to the questions from the Nonfiction Source Evaluation 
Chart.


