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Unit 4 
Stop-and-Frisk: Fourth Amendment Violation or Necessary for Public Safety? 

 
Unit Questions 
 
How should we resolve claims that certain police practices violate the principal of equality 
before the law? Is stop-and-frisk necessary to public safety? When does a police practice amount 
to a violation of the Fourth Amendment?  
 
Length of Unit 
 
This unit can be completed in four lessons of about one hour each.  
 
Overview 
 
Some controversies arise when our shared values and principles conflict with one another.  
Police “stop-and-frisk” policy is one such issue.  In stop-and-frisk, police officers stop, question, 
and conduct a pat-down search of pedestrians or occupants of cars. Some police leaders contend 
that a stop-and-frisk program is useful to promote public safety. Of course, if stop-and-frisk is 
not effective, it can be an invasive practice often implemented in a discriminatory way.  The 
conflicting values that arise from stop-and-frisk are public safety on the one hand, and privacy 
and equality on the other.  
 
This unit will allow students the opportunity to explore and evaluate this issue through a variety 
of nonfiction sources, evaluating the strengths and weaknesses of authors’ arguments. The focus 
of this unit is on the close reading of texts, and on building and supporting an argument.  
 
Unit Objectives and Standards 
 
By the end of this unit, students will be able to: 
 

• Explain the purposes of stop-and-frisk and the issues the policy raises.  
o NSCG III.D.2, NSCG III.D.1; 
o MI-HSCE 8.3.3, MI-HSCE C3.4.3; 
o CCSS.ELA-LITERACY.RH.9-10.2;  
o C3 D2.Civ.10.9-12 

 
• Describe the tension between the values underlying the stop-and-frisk debate.  

o NSCG II.D.4 
o MI-HSCE 2.2.3, MI-HSCE 2.2.5 

 
• Summarize the facts and identify the legal issues in stop-and-frisk cases.  

o NSCG V.B.5;  
o MI-HSCE P2.3, MI-HSCE P2.4, MI-HSCE C6.1.2; 
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o CCSS.ELA-LITERACY.SL.9-10.3, CCSS.ELA-LITERACY.SL.9-10.4; 
o C3 D4.2.9-12 

 
Anticipated Student Understanding/Challenges to Understanding 
 
This unit assumes students have already studied fundamental values and principles of America’s 
constitution and that they have an understanding of how to read nonfiction documents and 
evaluate an author’s argument.  
 
Materials Needed 
 
What we provide:  

• Unit readings and handouts 
• Teacher answer keys 

 
What you provide:  

• Hard copies of handouts  
• A stopwatch for the debate  

 
Unit Assessment 
 

• Students will engage in a class debate about how to implement a stop-and-frisk policy.  
 
References 
 

• Aaron Feis et. al., Shooting victim’s family begs de Blasio: ‘We need stop-and-frisk’, 
NEW YORK POST (May 31, 2015, 7:15 AM), http://nypost.com/2015/05/31/new-yorkers-
plead-for-stop-and-frisk-amid-murder-surge/ 

• Bill Bratton, Bill Bratton: You Can't Police Without Stop-And-Frisk, HERE AND NOW 
(Feb. 25, 2014), http://hereandnow.wbur.org/2014/02/25/bill-bratton-nypd 

• Dylan Matthews, Here’s what you need to know about stop and frisk — and why the 
courts shut it down, WASHINGTON POST (Aug. 13, 2013), 
https://www.washingtonpost.com/news/wonk/wp/2013/08/13/heres-what-you-need-to-
know-about-stop-and-frisk-and-why-the-courts-shut-it-down/ 

• Floyd v. City of New York, 959 F. Supp. 2d 540 (S.D.N.Y. 2013) 
• Kimbriell Kelly et al., What Happens When Police are Forced to Reform, FRONTLINE 

(Nov. 13, 2015), http://stories.frontline.org/what-happens-when-police-are-forced-to-
reform  

• Matthew McKnight, The Stop-and-frisk Challenge, THE NEW YORKER (Mar. 27, 2013), 
http://www.newyorker.com/news/news-desk/the-stop-and-frisk-challenge 

• Michael R. Bloomberg, Michael Bloomberg: ‘Stop and frisk’ keeps New York Safe, THE 
WASHINGTON POST (Aug. 18, 2013), https://www.washingtonpost.com/opinions/michael-
bloomberg-stop-and-frisk-keeps-new-york-safe/2013/08/18/8d4cd8c4-06cf-11e3-9259-
e2aafe5a5f84_story.html 
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increases raises fear that cops are reluctant to confront criminals, NEW YORK DAILY 
NEWS (June 5, 2015, 2:30 AM), http://www.nydailynews.com/new-york/nyc-
crime/exclusive-big-fall-stop-and-frisk-criminals-bolder-article-1.2247406 
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handcuffing-kids-no-reason-stop-and-frisk-goes-trial/ 

 
Lessons/Activities 
 
Lesson 1: Stop-and-frisk Overview  
Students will use the Nonfiction Source Evaluation Chart to learn background information and 
analyze the different positions of the stop-and-frisk debate. 
Students will be able to: 

• Analyze non-fiction texts to evaluate the stop-and-frisk policy.  
• Examine different viewpoints on the stop-and-frisk policy by evaluating the author’s 

argument, tone and purpose. 
• Describe the different arguments of the stop-and-frisk debate.  

 
Lesson 2: Analysis of Court Opinion  
Students will read and analyze a district court opinion concerning the issue of stop-and-frisk in 
NYC. 
Students will be able to:   

• Analyze a district court opinion evaluating the stop-and-frisk practice.  
• Analyze non-fiction articles to evaluate the stop-and-frisk policy.  
• Examine different viewpoints on the stop-and-frisk policy by evaluating the author’s 

argument, tone and purpose. 
 
Lesson 3: Stop-and-frisk Evaluating the Positions 
Students will develop an evidence-based argument for their position in the stop-and-frisk debate.  
Students will be able to: 

• Evaluate the arguments for stop-and-frisk.  
• Use evidence to support their position. 
• Prepare for a debate.   

 
Lesson 4: Stop-and-frisk Debate 
Students will participate in a debate about stop-and-frisk.  
Students will be able to:  

• Debate over a proposal to implement the stop-and-frisk policy. 
• Use textual evidence support their argument. 
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Lesson 1 
Does NYC’s stop-and-frisk policy fairly balance the interests of privacy, equality and 

public safety? 
 

Lesson Objectives 
 
Students will be able to: 

• Analyze non-fiction texts to evaluate the stop-and-frisk policy.  
• Examine different viewpoints on the stop-and-frisk policy by evaluating the author’s 

argument, tone and purpose. 
• Describe the different arguments of the stop-and-frisk debate.  

 
Materials 
 

• Handout 1: Stop-and-Frisk Evidence Packet 
• Handout 2: Nonfiction Source Evaluation Chart 

 
Lesson Assessments 
 

• Author and argument evaluation 
 
Instructional Activities 
 
Anticipatory Set 
 

• Students will respond to the following prompt:  
 

Imagine you are a student in New York City. As you are walking to school with your 
backpack, two police officers approach you. The police officers ask for your 
identification and ask if you are carrying any weapons. Although you give the officers 
your identification and tell them you are not carrying any weapons, the officers ask to 
look through your backpack. You tell the officers that you do not consent to being 
searched, however, the one of the officers looks through your backpack anyway as the 
other officer begins to pat you down.  

 
Do you think the officer’s conduct is legal? Do any constitutional rights protect you from 
the officer’s actions? 

 
Direct Instruction  
 

• Distribute Handout 1: Stop-and-Frisk Evidence Packet. Instruct students to turn to 
page 1, read the Fourth Amendment, and respond to the questions. When students have 
finished responding to the questions on their own, ask students to share their ideas with a 
partner before engaging in a class discussion about the following questions: 

o What does the Fourth Amendment protect? 
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o Should there be limitations to the Fourth Amendment? If so, in what 
circumstances?  
 

• If necessary, guide the students to bring up the idea of public safety, and discuss 
examples of when public safety should limit the right to privacy.   

 
Guided Practice 
 

• Inform students that the focus of this unit will be analyzing the controversial police 
practice known as stop-and-frisk. Students will begin to learn about this issue by 
analyzing nonfiction sources. Distribute Handout 2: Nonfiction Source Evaluation and 
briefly discuss the chart with students, noting that the chart is broken up into three 
categories (sourcing, corroboration, and close reading) and each category contains a 
number of questions that will guide students’ analysis of nonfiction sources. Instruct 
students to work with a partner to read through the chart and discuss why it is important 
to consider each category when analyzing a nonfiction source.  
 

• Students will share their reactions to the Nonfiction Source Evaluation chart with the 
class. Use this time to ask students if there are any aspects of the chart they don’t 
understand.  

 
• Instruct students to turn to page 2 of the Stop-and-Frisk Evidence Packet: Here’s what 

you need to know about stop-and-frisk. Students will use the questions from the 
Nonfiction Source Evaluation chart to guide their analysis of the article. Students will 
read through the article and work with a partner to respond to the sourcing and close 
reading questions.   

 
• Discuss the students’ responses to the close reading and sourcing questions and engage in 

a larger discussion about the issues raised by the stop-and-frisk program, answering the 
following questions: 

o What is stop-and-frisk?  
o Why is stop-and-frisk controversial? 
o Who does the program affect? 
o What is the purpose of the stop-and-frisk program?  Is it effective? 
o What are the different sides of the debate? 

 
• Tell students they will be asking similar questions as they read a set of documents with 

different viewpoints regarding stop-and-frisk.  Their goal is to decide who has the most 
compelling argument.   

 
Independent Practice 
 

• In pairs, students will read an op-ed by former Police Commissioner Bill Bratton, You 
Can’t Police Without Stop-and-Frisk, on page 6 of the Stop-and-Frisk Evidence Packet, 
and answer the questions from the Nonfiction Source Evaluation chart.  
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Closure 
 

• Once students have completed their responses to the reading, engage in a class discussion 
about non-fiction sources, highlighting why it is important to think about the questions 
posed in the Nonfiction Source Evaluation chart. Students can write down their responses 
after the discussion as an exit ticket.  

 
Homework 
 

• Read Shooting victim’s family begs de Blasio: ‘We need stop-and-frisk’, on page 38 of 
the Stop-and-Frisk Evidence Packet, and Exclusive: NYC stop-and-frisk plunges as crime 
climbs, on page 40. Respond to the questions from the Nonfiction Source Evaluation 
Chart.
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H
andout 2 

N
onfiction Source Evaluation 

(adapted from
 Stanford H

istorical Education G
roup, H

istorical Thinking C
hart,  

https://sheg.stanford.edu/historical-thinking-chart) 
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onfiction R
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Q
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Prom

pts 

  
Sourcing 

•  W
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rote this? W
hen and w

here w
as it 

w
ritten? 

•  W
hat is the author’s perspective or stake in 

the argum
ent?   

•  W
ho is the intended audience? W

hy w
as it 

w
ritten? 

•  Is it reliable? W
hy?  W

hy not? 

•   Identify the author’s position on the 
event. 
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ent. 
•   H
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ent. 
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w
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Lesson 2 
Does NYC’s stop-and-frisk policy fairly balance the interests of the Fourth Amendment 

and protecting public safety? 
 

Lesson Objectives 
 

• Analyze a district court opinion evaluating the stop-and-frisk practice  
• Analyze non-fiction articles to evaluate the stop-and-frisk policy  
• Examine different viewpoints on the stop-and-frisk policy by evaluating the author’s 

argument, tone and purpose 
 
Materials 
 

• Handout 1: Stop-and-Frisk Evidence Packet 
• Handout 3: Responses to Floyd v. City of New York 
• Teacher’s Guide: Floyd v. City of New York 

 
Lesson Assessments 
 

• Responses to Floyd v. City of New York 
 
Instructional Activities 
 
Anticipatory Set 
 

• Students will respond to the following questions on their own and discuss their responses 
as a class.  

o How does your approach to analysis differ when you are analyzing a court 
opinion vs. when you are analyzing a newspaper article?  

o How is it similar?   
o What questions do you emphasize in analyzing a court opinion?  
o What questions from Nonfiction Source Evaluation chart can you use to analyze a 

court opinion?  
 

• As student share their responses, create a list of questions on the board.  
 
Guided Practice 

 
• Inform students that today’s lesson will continue to look at the issue of stop-and-frisk by 

analyzing a federal district court opinion issued in 2013 that evaluated whether the city’s 
search practices violated the Constitution.  Instruct students to turn to page 8 in the Stop-
and-Frisk Evidence Packet. Distribute Handout 3: Responses to Floyd v. City of New 
York. Read through the court opinion as a class and use the Floyd v. City of New York 
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Teacher’s Guide (below) to guide students’ understanding and analysis. As they read, 
students should annotate the opinion, highlighting important information and responding 
to the questions posed.  

 
• After the class has read through the opinion, students will work in pairs to respond to the 

questions in Handout 3. Students will share out their responses with the class. Remind 
students that the plaintiffs in Floyd did not seek to end the use of stop-and-frisk. Rather, 
the plaintiffs wanted to reform stop-and-frisk to comply with constitutional limits.  

 
Independent Practice 
 

• In pairs, students will read ‘We were Handcuffing Kids for No Reason’: Stop-And-Frisk 
Goes on Trial on page 24 of the Stop-and-Frisk Evidence Packet, and The Stop-and-Frisk 
Challenge on page 34.  Students should respond to the questions from the Nonfictions 
Source Evaluation Chart.  

 
Closure  

 
• At the end of class, students will respond to the following prompt: 

o What is the most compelling argument that supports the stop-and-frisk practice? 
What is the most compelling argument that opposes the stop-and-frisk practice? Is 
there an alternative police practice that better achieves the policy’s underlying 
goals? 

 
Homework 

 
• Students will read Michael Bloomberg: ‘Stop-and-frisk’ keeps New York safe on page 43 

the Stop-and-Frisk Evidence Packet, and Stop-and-frisk Protects Minorities on page 46. 
Students should respond to the questions on the Nonfiction Source Evaluation Chart. 
Before lesson 3, students should complete all the readings in Handout 1 and answer the 
source evaluation questions for each reading. 
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Handout 3 
Responses to Floyd v. City of New York 

 
1.  List the most significant facts the judge cites.  
 
 
 
 
 
 
 
 
 
2. What positions does the judge need to balance in reaching the decision?  
 
 
 
 
 
 
 
 
 
 
3. What are the most compelling arguments the judge makes?  
 
 
 
 
 
 
 
 
 
 
 
4. What is the judge’s ultimate conclusion? 
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Teacher’s Guide 
Floyd v. City of New York 
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Lesson 3 
Should stop-and-frisk be implemented? 

 
Lesson Objectives 
 
Students will be able to: 

• Evaluate the arguments for stop-and-frisk. 
• Use evidence to support their position. 
• Prepare for a debate.   

 
Materials 
 

• Handout 4A: Debate preparation for Group A 
• Handout 4B: Debate preparation for Group B  

 
Lesson Assessments 
 

• Debate planning chart 
 
Instructional Activities 
 
Anticipatory Set 
 

• At the end of the previous lesson, students responded to the following prompt:  
o What is the most compelling argument that supports the stop-and-frisk practice? 

What is the most compelling argument that opposes the stop-and-frisk practice? Is 
there an alternative way that better achieves the underlying policy goals? 

• Allow students two or three minutes to review and edit their responses. Students will 
exchange their responses with a partner and read through their partner’s response. 
Students will discuss how their responses compare and discuss what they found to be 
most compelling about each argument. 

 
Direct Instruction  
 

• Divide the class into two groups. Distribute Handout 4A to Group A and Handout 4B to 
Group B.  

 
• Inform students that today’s class will focus on preparing for the stop-and-frisk debate. 

Explain the structure of the fishbowl debate to students: 
o During the debate, there will be seven seats in the center of the room, each side of 

the argument will have three seats and the mayor (can be a student or teacher) will 
sit between the two sides. The remainder of the seats will form a larger circle 
around this center.  
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o Before the debate begins, each side will have two minutes to give an introduction, 
providing an overview of their key points. The six students in the center will then 
begin the discussion about whether stop-and-frisk should be implemented. The 
students will focus on using evidence from the text to support their arguments.   

o Students on the perimeter will take notes on the arguments that are made and can 
join the discussion by tapping and replacing students from the inner group once 
they have made at least three statements. The mayor will take notes on the 
discussion and will ultimately decide whether stop-and-frisk should be 
implemented.  

 
Guided Practice 
 

• Copy the following Debate Prep Process on the board and walk through each step: 
1. List the strongest arguments that support your position. List at least three pieces 

of evidence that supports those arguments.  
2. Looking at the arguments together, what common themes emerge (e.g., right to 

privacy, need for public safety, etc.)? How do you arguments support those 
themes? 

3. Optional: Using these themes as a frame for your arguments, revise your 
arguments and evidence to emphasize this theme.   

4. Think about how the opposing side will attack your theme and your argument. 
How will you respond to those attacks? 

5. Discuss the opposing side’s strongest arguments and how you counter those 
arguments.  

6. Draft your opening and closing arguments to highlight the theme and the overall 
arguments.  
 

• To prepare for the debate, students need to think about the strongest arguments that 
support their position and the evidence that best supports those arguments. Once students 
have developed their arguments, they will work together to think about a theme that best 
supports those arguments. Themes appeal to larger ideas such as the right to privacy or 
the need for police protection and public safety. Students should look back at their 
readings to see what themes the authors emphasize. Once students have developed their 
themes, they may want to take a second look at their arguments to see how they can 
reshape the argument to fit the theme. This step is optional and is best suited for classes 
that have previously worked with building arguments around a theme. Students will also 
use this to shape their attacks on the opposing side’s position and defend attacks on their 
position.  

 
Independent Practice 
 

• Students will use their notes from readings to complete the chart on Handout 4 and 
prepare for the debate.  
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Handout 4A 
Debate Preparation for Group A 

 
In 2015, Forbes Magazine ranked Detroit as the most dangerous city in America – it had a 
violent crime rate of 2,072 per 100,000 people and a murder rate of 45 per 100,000 people. To 
reduce the overall crime rate the mayor has proposed a number of solutions, including 
implementing a version of NYC’s stop-and-frisk policy. As one of the mayor’s chief advisors, 
you have been asked to research the issue and determine whether stop-and-frisk should be 
implemented. After careful consideration you have decided that the city should implement the 
stop-and-frisk policy. However, the mayor’s other chief advisor believes that the city should not 
implement the policy. The mayor has asked you to debate the issue with the other advisor in 
front of him so that he can decide how to proceed. Prepare a debate to defend your position. 
Think about the strongest arguments that support your position, how you will defend potential 
attacks on your position, and how you will attack the opposing side’s argument.  
 
 
Opening Argument:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Closing Argument:  
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Debate Planning Chart 
What are the strongest 
arguments for your 
side?  
 
List three and include 
at least three pieces of 
evidence to support 
each argument.  

1.  
 
   a. 
 
   b.  
 
   c.  
 
2.  
 
   a. 
 
   b.  
 
   c. 
 
3.  
 
   a. 
 
   b.  
 
   c. 
 

What theme is created 
by these arguments? 
e.g.  right to privacy, 
safety/ protection etc. 

 

How will the other side 
attack your positions? 
What is your defense? 
 
 

Attacks: 
 
Defenses:  

What are the strongest 
arguments for the other 
side?  
How can you respond 
to those arguments? 

1.  
 
Counter Argument:  
 
2.  
 
Counter Argument:  
 
3.  
 
Counter Argument:  
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Handout 4B 
Debate Preparation for Group B 

 
In 2015, Forbes Magazine ranked Detroit as the most dangerous city in America – it had a 
violent crime rate of 2,072 per 100,000 people and a murder rate of 45 per 100,000 people. To 
reduce the overall crime rate the mayor has proposed a number of solutions, including 
implementing a version of NYC’s stop-and-frisk policy. As one of the mayor’s chief advisors, 
you have been asked to research the issue and determine whether stop-and-frisk should be 
implemented. After careful consideration you have decided that the city should not implement 
the stop-and-frisk policy. However, the mayor’s other chief advisor believes that the city should 
implement the policy. The mayor has asked you to debate the issue with the other advisor in 
front of him so that he can decide how to proceed. Prepare a debate to defend your position. 
Think about the strongest arguments that support your position, how you will defend potential 
attacks on your position, and how you will attack the opposing sides argument.  
 
 
Opening Argument:  
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Closing Argument:  
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Debate Planning Chart 
What are the strongest 
arguments for your 
side?  
 
List three and include 
at least three pieces of 
evidence to support 
each argument.  

1.  
 
   a. 
 
   b.  
 
   c.  
 
2.  
 
   a. 
 
   b.  
 
   c. 
 
3.  
 
   a. 
 
   b.  
 
   c. 
 

What theme is created 
by these arguments? 
e.g.  right to privacy, 
safety/ protection etc. 

 

How will the other side 
attack your positions? 
What is your defense? 
 
 

Attacks: 
 
Defenses:  

What are the strongest 
arguments for the other 
side?  
How can you respond 
to those arguments? 

1.  
 
Counter Argument:  
 
2.  
 
Counter Argument:  
 
3.  
 
Counter Argument:  
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Lesson 4 
The Debate 

 
Lesson Objectives 
 
Students will be able to  

• Debate over a proposal to implement the stop-and-frisk policy. 
• Use textual evidence support their argument. 

 
Lesson Assessments 
 

• Debate Performance 
• Argument Evaluation   

 
Instructional Activities 
 
Anticipatory Set 
 

• Review the steps of the debate with students. 
 

• During the fishbowl debate, there will be seven seats in the center of the room and the 
remainder of the seats around the perimeter of the inner circle. In the center of the room, 
each side of the argument will have three seats at the debate and the mayor (can be a 
student or teacher) will sit between the two sides.  

 
• Before the debate begins, each side will have two minutes to give an introduction, 

providing an overview of their key points. The six students in the center will then begin 
the discussion about whether stop-and-frisk should be implemented.   

 
• Students on the perimeter will take notes on the arguments that are made and can join the 

discussion by tapping and replacing students from the inner group once they have made 
at least three statements. The mayor will take notes on the discussion and will ultimately 
decide whether stop-and-frisk should be implemented.     

 
Guided Practice 
 

• Have the students conduct the debate, under your guidance.  Remind students that during 
the debate, they need to support their statements and arguments using evidence from the 
readings.  

 
Independent Practice and Closure  
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• Ask the mayor to write some of the strongest ideas from each side on the board and elicit 
additional responses from the class. Students will choose one of the ideas from each side 
of the debate and respond to the following questions:  

o Why is this the strongest argument to support/refute the implementation of stop-
and-frisk? 

o What does this argument appeal to (ethos, pathos, logos)? Is it an effective 
appeal? 

o What are the limitations of this argument? 
o What would strengthen this argument? 

 
 


